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ABSTRACT 
Cultural industries are now playing an important role in global economy and 
hence more world cities turn their emphases on developing themselves as creative 
cities. One of the key means of the governments to develop creative talents is 
education. However, arts education is always put in a lower priority in Hong Kong 
that limited resources are allocated. Most schools in Hong Kong are dominated by the 
culture of standardized tests and focus on traditional core subjects. Meanwhile, as a 
result of existing policy, career and life planning is gaining greater importance in local 
schools to help students explore their potential.  
HKICC Lee Shau Kee School of Creativity (HKSC), the creative arts specialized 
school in my case study, promotes Art-in-Education and Art Education and prepares 
its graduates to enter tertiary institutes to deepen their studies in the humanities, art 
and culture, design, media arts and other related subjects. By applying Bourdieu’s 
notion of capital, this study examines what learning experiences the students in HKSC 
have involved and how these practices contribute to the accumulation of students’ 
human capital, social capital and cultural capital. In sociological perspective, these 
types of capital are believed to be beneficial to students’ life planning and career 
development. 
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Adopting a qualitative approach, a total of 6 alumni with diversified career path 
were interviewed to understand the relations and tensions among arts education, life 
planning programmes in secondary school and labour market. It argues that creative 
education in Hong Kong can be enhanced and local talents are able to utilize their 
potential through identifying the differential opinions and needs from the alumni. 
Interviewees point out that a comprehensive arts education programme and a 
creative school culture are important to enhance students’ knowledge, skills and 
passion about arts. In addition, diversified life planning and career education activities 
are helpful for students to build a connection with industry participants and have 
authentic workplace experience. The research concludes that arts education can equip 
students with human capital, social capital and cultural capital. Although these 
capitals are not necessarily helpful for the interviewees to find a dream job or study at 
ideal courses immediately after graduation, they are believed to be beneficial to 
adolescents for a long-term development. 
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INTRODUCTION 
BACKGROUND 
Cultural industries are now playing an important role in the global economy. An 
increasing number of world cities now turn their emphases on developing themselves 
as creative cities. Richard Florida (2002) argues that the key to future economic 
growth of a city is in attracting and retaining creative people. His 3T model states that 
for a place to be a catalyst of creative talents, it needs to have a high creativity index, 
which is a balanced mixture of: technological development (Technology), creative 
class share of the workforce (Talent); and openness towards different people 
(Tolerance). To achieve the goal to become a creative city, the development of 
“creative labour”, a compressed version of ‘creative work in the cultural industries’ 
(Hesmondhalgh & Baker, 2011, p.9), is the key of success. The major mean of the 
governments to nurture creative talents is education. 
According to the Policy Address of the Chief Executive C. Y. Leung (2015, 
2016), Hong Kong aims at becoming an international creative hub with a distinct 
identity grounded in Chinese traditions and enriched by different cultures. The 
preservation and promotion of traditional cultures while encouraging artistic creation 
and innovation will be supported by the government to develop Hong Kong into a 
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prominent hub of cultural exchanges. In addition, the Government will inject an extra 
HK$400 million into the CreateSmart Initiative to develop creative industries and 
nurture start-ups and talent. Besides, arts education, mentioned in the policy address, 
is also essential in promoting knowledge and appreciation of various art forms 
through audience building.  
Even though we regard our education system in the society as a key part to 
nurture individuals’ creativity in facing the global competition, Sir Ken Robinson 
(2006), the well-known creativity expert, in his famous TED talk entitled “Do schools 
kill creativity?” in 2006 has criticized that the existing school cultures kill creativity 
of students. He argues that our students are being educating to become good workers, 
rather than creative thinkers. 
While he mentions about the general situation in the world, his claim can well 
describe the “duck-stuffing” and exam-oriented tradition of the education system in 
Hong Kong. While Craft (2005) mentions that time, flow, interaction, suspension of 
judgement, and risk-taking are important in enhancing creativity of students, all these 
attitudes go against the traditional school settings in Hong Kong. This is because the 
Hong Kong society always puts much emphasis on the examination result. For years, 
arts education is often put in a lower priority compared with traditional core subjects, 
such as languages, mathematics and science and limited resources are expended on it.  
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In comparing with low-priority arts education, career and life planning is gaining 
importance in local schools as a result of current policy. Life planning education is 
essential in schooling to help students explore their talents. The students have to be 
aware that the educational choice they make at different stage might either promote or 
limit the kind of occupations they could pursue in the future. However, life planning 
or career guidance services in Hong Kong provided in schools are fragmented and 
superficial. The main reason is that the pressures to complete school curriculum and 
to excel in external examinations have left limited time for schools to engage in life 
planning programmes (Leung, 1999). 
 
THE COMMUNITY PARTNER 
In this project, my community partner is HKICC Lee Shau Kee School of 
Creativity (HKSC). While most of the Hong Kong schools focus on the traditional 
curriculum and standard testing, HKSC is an unusual school that aims to promote 
Art-in-Education and Art Education. HKSC is made unconventional largely by its 
unique dual curriculum. It runs in parallel the Senior Secondary Curriculum and its 
own school-based creative curriculum to shape a multifaceted person with diverse 
future possibilities (HKICC Lee Shau Kee School of Creativity, 2014). 
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Inaugurated in November 2006, HKSC is the first direct subsidy scheme (DSS) 
secondary school devoted to creative education in Hong Kong. Similar to other local 
conventional schools, HKSC prepares its students for the public examination in order 
to participate in the Joint University Programmes Admission System (JUPAS) upon 
graduation from senior secondary schooling. However, besides completing traditional 
Hong Kong Certificate of Education Examination (HKCEE) and Hong Kong 
Advanced level (HKAL) in the first few years of establishment, or New Senior 
Secondary (NSS) curriculum after 2009, the students can also study the school-based 
Creative Profession-Oriented Programme (CPOP). 
Under CPOP, students are able to take the courses of multimedia performing arts, 
film and digital arts, design and visual communication, and environmental and spatial 
studies. In contrast with other conventional schools, HKSC aims to nurture a new 
generation of professionals and researchers for the development of the creative 
industries and the local art scene by providing an all-round creative learning 
experiences with minimum pressure of examinations and greater flexibility (HKICC 
Lee Shau Kee School of Creativity, 2008).  
Life planning and career guidance is also one of the major plans of HKSC. To 
strengthen support for the younger generation to pursue their interests and realise their 
potentials, the Chief Executive in his Policy Address 2014 announced that starting 
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from the 2014/15 school year, public sector schools operating classes at senior 
secondary levels will be provided with an additional annual recurrent cash grant to 
enhance life planning education elements for students. With an annual recurrent cash 
grant at about $0.5 million to facilitate the co-ordination and implementation of life 
planning, career guidance and counselling practice become an increasingly important 
part of Hong Kong schools. 
In HKSC, life planning education programme has three key components, 
education and guidance, internship and Professional Mentorship Programme. Through 
different experiential learning, the students are expected to equip with the knowledge, 
skills and attitude to make wise choices in accordance with their interests, abilities 
and orientations. As a creative arts specialized school, the graduates are prepared to 
enter tertiary institutes to deepen their studies in the humanities, art and culture, 
design, media arts and other related subjects; or they will join the creative industries 
to become a specialist in the field.  
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RESEARCH OBJECTIVES 
Based on the unique mission and vision of HKSC in promoting creativity and 
nurturing local talents, there are many graduates now studying in arts-related tertiary 
programmes or working in creative industries. On the other hand, there are at the 
same time a large amount of alumni who are now studying and working in a 
completely different field. Hence, the diversity of students’ career interests may be a 
challenge of HKSC to plan its career education programmes or even the school 
curriculum.  
While HKSC tries to develop itself as a specialist senior secondary school and 
help its students to find their ideal job and prospects, the issues at hand are thus: How 
does the school-based arts education programme help the students who have their 
career interests in the cultural field? How do these experiences contribute to those 
students who have their career interests other than arts? How do life planning and 
career guidance programmes help diversified students to make rational career 
decisions? 
To study the relationship between learning experiences and the career path of 
alumni, the concept of capital in sociological perspective will be adopted. Different 
terms about capital are found in social science. Human capital, cultural capital and 
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social capital are among the most influential to people in seeking a job or further 
study opportunities. The research strives to understand how the arts education 
programmes and life planning activities contribute to the accumulation of students’ 
different capital. In addition, interviewees are asked if these diverse forms of capital 
are beneficial for them to seek for ideal study opportunities or work opportunities. It 
enables us to understand the relations and tensions among arts education, life planning 
programmes in secondary schools and the labour market. It argues that creative 
education in Hong Kong can be enhanced and the local talents are able to utilize their 
potential through identifying the differential opinions and needs from the alumni. 
 
  
 
 
8 
 
LITERATURE REVIEW 
THE IMPACT OF ARTS EDUCATION 
The key aspect of human capital is about the knowledge and skills embodied in 
people and accumulated through schooling, training and experience that are useful in 
the production of goods, services and further knowledge (de la Fuente and Ciccone, 
2003). It has been suggested that investment in education generally will promote 
economic growth in the end. According to human capital theories, schooling provides 
marketable skills and abilities relevant to job performance. A student accumulates his 
human capital through schooling and training which are beneficial in the production 
of goods, services and further knowledge (Gendron, 2004).  
However, in the knowledge society, creativity, instead of traditional textbook 
knowledge, plays a more important role. Creativity is an ability that everyone can 
develop, and education is the system which has the power to unlock the creative and 
innovative potential of the teenage (Cachia, et al., 2010). In fact, creativity has already 
been highlighted as an essential skill necessary for students in the educational field for 
years. Howard Gardner, the founder of the theory of multiple intelligences, promotes 
the importance of creativity. In his view, “Creativity is best described as the human 
capacity regularly to solve problems or to fashion products in a domain, in a way that 
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is initially novel but ultimately acceptable in a culture (Gardner & Hatch, 1989, p. 
14).” His idea of multiple intelligences has greatly influenced the curriculum 
development of different regions, including Hong Kong. 
Among different curriculum, arts education has the closest relationship with 
developing human capital of creativity and culture. According to the Visual Arts 
Curriculum and Assessment Guide (The Curriculum Development Council, 2007) of 
Hong Kong, the skills and abilities developed through studying art can be applied in 
different aspects of our daily life and work. The official document states that studying 
art “nurtures and develops the aesthetic potential of young people and enables them to 
participate in the fast-growing creative industries of Hong Kong (The Curriculum 
Development Council, 2007, p.3).” Furthermore, the study of arts subjects contributes 
to the “building up of a fundamental base preparing students for development in 
creative industries in Hong Kong, such as fashion design, product design, interior 
design, image design, visual communication, advertising, and multi-media, web-page, 
television, theatre and film production (p.5)”. With the wide range of art forms 
available in the study of Visual Arts, students may choose areas to focus on in their 
individual portfolios and to prepare themselves for future studies and careers.  
Harland et al. (2000) further investigate the effects of arts education to secondary 
school students. According to their model of arts education outcomes, the effects of 
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art education on students range from the most intrinsic and immediate, such as 
enjoyment and achievement in the arts, to less direct effects such as development of 
creativity and thinking skills, and finally to their extrinsic transfer effects to other 
areas of intellectual endeavour. Among several categories of outcomes, the idea of 
extrinsic transfer effects best fits the research of this essay. The extrinsic transfer 
effects examine “the effects of arts-related courses transfer to different contexts, in 
particular that they have a beneficial impact on learning and attainment in other areas 
of the curriculum, but also that they transfer to the world of work and influence young 
people’s engagement in cultural activities in their leisure time (Harland et al., 2000, p. 
20).” However, this category may be considered as intra-personal second-order or 
knock-on effects of other human capitals of students that are feeding into the 
“extrinsic transfer” effects. These human capital resulted from arts education includes 
“arts knowledge and skills”, “communication and expressive skills”, “creativity and 
thinking skills”, “knowledge of the social and cultural domains” and “personal and 
social development”.  
In addition to human capital, Bourdieu (2003) extends the idea to cultural capital 
which impacts personal empowerment and development. Bourdieu's work emphasises 
how social classes, especially the ruling and intellectual classes, reproduce themselves 
even under the pretence that society fosters social mobility. Paul Willis (1977) in his 
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Learning to Labour: How Working Class Kids Get Working Class Jobs also highlights 
the importance of cultural capital and depicted how an adversarial relationship to 
school culture effectively locks people in less rewarding work lives.  
Pierre Bourdieu, in his book Distinction (1979), further states that the knowledge 
of arts is an important indicator of a person’s cultural capital. Arts contribute to the 
class status of those who not only won art objects, but, more importantly, responded to 
art works. Arts education, as a result, is an important mean for students to gain 
understanding on arts and culture, and hence acquire cultural capital. To equip 
knowledge about arts to students of diversified career interests, learning in arts 
appreciation and criticism is also a major objective in the local arts education 
curriculum (The Curriculum Development Council, 2007). In comparing with arts 
making, performing analysis and expressing personal ideas on the aesthetics is more 
beneficial to students who have career interests other than arts and culture. In other 
words, arts education is able to build cultural capital for different students.  
In conclusion, arts education can help students to develop human capital and 
transmit cultural capital they needed for making career decisions.  
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THE IMPACT OF LIFE PLANNING EDUCATION 
As a result of existing policy, life planning and career education also becomes an 
important element of arts education. According to the proposed renewal of Arts 
Education Key Learning Area Curriculum (Curriculum Development Council, 2015), 
helping students in life planning becomes one of the curriculum aims. Arts education 
is expected to help students in understanding their own interests, aptitudes and 
abilities, and to develop and reflect upon personal goals with aspirations for further 
studies and future career. 
Life planning is defined as “an ongoing and lifelong process for personal 
fulfilment, with different foci at different stages of the lifetime (Career Guidance 
Section School Development Division, 2014, p.3)”. Schools have to provide 
educational experiences in facilitating the career development of students, as well as 
equipping students to become effective persons as they enter the adult world. 
Counselling interventions, for instance, are able to help students understand 
themselves, to develop attitudes and skills that are essential to being productive 
workers in the workforce, and to strengthen their abilities in taking on multiple roles 
(Leung, 1999). 
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In Hong Kong, according to the official “Guide on Life Planning Education and 
Career Guidance for Secondary Schools” (Career Guidance Section School 
Development Division, 2014), students are expected to equip with “the knowledge, 
skills and attitude to make wise choices in accordance with their interests, abilities 
and orientations; and guided to integrate their career/academic aspirations with 
whole-person development and life-long learning (p.3-4)” through life planning 
education. The learning elements in life planning education are suggested to include 
“Self-understanding and development” which helps students to understand themselves 
and the impact of external influences, “Career exploration” which prepares students to 
investigate options of learning and work, and “Career planning and management” 
which equips students to make decisions, formulate and act out plans to manage 
changes and transition in learning and work. To summarize it, life planning education 
prepares students to make better career decisions by equipping them with knowledge 
and skills to understand themselves and also the options of work and further 
education. 
To prepare students for equipping the above knowledge and skills, it is important 
for schools to offer comprehensive career guidance services in each secondary school. 
Leung (1999) suggests that a comprehensive career guidance programme should 
ideally have the following components. First, secondary school should offer career 
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and educational planning classes for students. Second, students should be encouraged 
to participate in activities that allow them to learn and develop the many skills 
identified as important to employees in the workforce. Third, secondary schools 
should endeavour to help students acquire knowledge and skills that are work-based. 
Lastly, individual and group counselling services should be offered to students who 
have special needs. Ho Yuk Fun (2008), the former president of the Hong Kong 
Association of Careers Masters and Guidance Masters, also suggests a humanistic 
orientation in career education. The humanistic education agenda values educational 
experiences for all children that promote enrichment of a broad range of social, 
cognitive, and affective qualities giving rise of their true nature. 
In sociological perspective, the student may also be beneficial by acquire social 
capital through joining internship programmes or other career education activities. 
Bourdieu and Wacquant (1992) believe that social capital is “the sum of the resources, 
actual or virtual, that accrue to an individual or a group by virtue of possessing a 
durable network of more or less institutionalized relationships of mutual acquaintance 
and recognition (1992, p.119)". Through completing Life Planning and Career 
Education programme, the students can work with different local artists and develop 
their social connections with industry participants. It is an important resource for 
students to advance the position in relations with other groups and individuals and get 
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valuable information. For instance, informal contacts with friends can provide 
students career information that is otherwise difficult to obtain and hence may help 
teenagers to find jobs (Granovetter, 1973).  
The realities of the Hong Kong educational system, however, have caused many 
to doubt whether the principles of life planning education targeting the comprehensive 
development of students could be implemented. Despite the fact that most secondary 
schools in Hong Kong have a career education team to provide career guidance 
activities to students, life planning and career guidance in secondary schools remains 
at a superficial level. It is criticized on its over-relying on large-scale programs 
including career talks and visits. Individual career guidance services, such as career 
counselling, are uncommon. It also reflects the examination-dominated culture of 
Hong Kong which schools put completing curriculum and excelling in public 
examinations on top priority. Therefore, limited time has left for schools to engage in 
life planning programmes (Leung, 1999).  
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METHODOLOGY 
To provide a more holistic approach to the research topic, in-depth interviews are 
conducted for this research. A semi-standardized interview format is used to ensure 
that each interviewee is asked the major questions, making it easier to compare their 
responses. 
Qualitative research was once regarded as “non-scientific” in the past. However, 
over the past four decades, the three prototypical methodologies in qualitative 
researches – in-depth interviewing, participant observation and textual, or discourse 
analysis – have gained prominent status by initiating more dialogues between arts and 
sciences, as well as establishing standards and procedures for conducting qualitative 
research (Jensen, 2012).  
To collect the opinions or feedback on the educational experiences offered by 
HKSC, in-depth interview is an appropriate research method to collect data for this 
research. Interviewing sessions are arranged to tap into individuals’ perspectives on 
specific issues that would otherwise remain unarticulated due to practical 
consciousness. However, it is important to keep in mind that speech and statements do 
not fully represent what people think, since people may not mean what they say or say 
what they think. This is especially true when dealing with young people, who may not 
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be fully established to articulate their thoughts (Jensen, 2012).   
On top of in-depth interviews, school documents, including school-based arts 
curriculum and career education policies, were also collected to enrich data and give a 
more rigorous account of the whole picture. Besides interview, field observation is 
also conducted. I have attended the Red Dressing Day on 5 February, a school event 
celebrating the Lunar New Year. Handicraft workshops and singing contests were held 
by the current students or alumni during the event.  
POPULATION AND SAMPLE 
Alumni interviewees are selected based on their current education or job status. 
The guiding principle is to make sure alumni with diversified career path as possible, 
are included in the empirical analysis. Six students are chosen to participate in an 
interview. Below is the brief profile of student interviewees:  
Interviewee Background 
Henry A theatre actor and drama teacher 
Ivan A drum and table tennis coach 
Steve An IVE student (major in Games and Animation Design) 
Lewis An IVE student (major in Electrical Engineering) 
Rachel A handicraft artist (Paper Art) 
Wendy A talent manager 
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DATA COLLECTION AND ANALYSIS 
6 interviews were scheduled from late January to mid-May in 2016, with most 
conducted in March and April. Questionnaires were prepared for collecting the 
necessary data from each interviewee (see Appendix A). Interview durations ranged 
from half an hour to two hours and were all audio-taped. 
RESEARCH ETHICS 
All interviewees signed an informed consent form prior to the start of the 
interview session. They agreed to participate in the research and to be audio-recorded 
during the procedure. All the names of interviewees are altered to protect 
confidentiality.  
Any information obtained in this study will remain strictly confidential and will 
be used for research purposes only. The audiotapes will be kept confidential and 
destroyed immediately after the completion of this assignment.   
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RESEARCH FINDINGS 
THE IMPACT OF ARTS EDUCATION 
“Crazy about art and culture! It is the first line of our student handbook,” 
remarked by Wendy.  
Knowledge and skills about arts and culture are the key elements of human 
capital for students interested in creative arts and the magnitude are able to be 
enhanced by arts-related education and training. The strong emphasis on arts 
education is the key difference of HKSC from other conventional schools in Hong 
Kong. The school-based Creative Profession-Oriented Programme (CPOP) is the 
signature professional arts education curriculum provided by HKSC. Four aspects of 
creative arts course, including Design and Visual Communications, Film and Digital 
Arts, Multimedia Performing Arts, and Environmental and Spatial Studies, are offered 
to every student. Students have the opportunities to explore all four creative arts 
aspects in form 4 and from 5, and learn the theories, history and philosophy (HKICC 
Lee Shau Kee School of Creativity, 2014).  
For the students who have interests or abilities in arts, CPOP provides them with 
an alternative opportunity to explore different art forms and acquire relative 
knowledge. These experiences help them to build up human capital needed in their 
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future careers.  
Henry, one of the first batches of HKSC graduates, is interested in acting before 
joining HKSC. He came to HKSC mainly because of its arts education.  
“I learnt about drama in a community centre before entering HKSC. It is the 
community centre where I got the leaflet of HKSC. I was attracted by its CPOP. 
Through CPOP, I was able to look at different creative arts aspects. These 
opportunities have broadened my horizon. The courses focused on individual creation. 
It is the positioning of CPOP”, said Henry.  
Even Henry had joint another drama club and leant knowledge about performing 
arts in the community centre, he still found that the course provided by HKSC 
beneficial for his capacity building. “The tutors of Multimedia Performing Arts were 
artists. They led the activities which were appropriate to us. They didn’t teach about 
practice, but mind, including: what you like to speak about, why you talk about it and 
how you should present,” said Henry.  
Rachel, a classmate of Henry, has an alternative interest. She found herself had 
particular interest and ability in design and visual arts when she was studying in her 
former school. She decided to join HKSC for seeking a different school experience 
which can better equip her as a result. While Rachel knew that her interest in on 
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design, she still found that the multiple aspects of art courses provided by HKSC 
enrich her knowledge on arts and acquire human capital. 
“The first CPOP course I took is Film and Digital Arts, and I found that I am 
quite enjoying shooting films, especially documentaries. Then I took Environmental 
and Spatial Studies and Design and Visual Communications. They fit my own interests. 
Then final course I took was Multimedia Performing Arts. I didn’t like it before. I 
don’t like it now either. CPOP help me to find out my direction,” said Rachel. Later, 
she further indicated the impact of arts education of HKSC to her. “I am interested in 
visual arts. At the beginning of drawing lessons, I knew nothing about one-point 
perspective. However, the tutor will teach us about the history, theories, and 
techniques of making a collage. I was given more room to create in comparing with a 
conventional school.”  
The cases of Henry and Rachel echo Gary Becker’s (1964) idea. Becker argues 
that education is important towards accumulating human capital. He also believes that 
human capital will be able to transfer into earnings or economic productivity.   
While the learning experiences in HKSC enrich those students who are already 
interested in a particular form of arts, some students built their ability or interests 
through taking art courses in HKSC.  
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“I won’t study visual art in other schools. However, I got a ‘B’ in VA in HKSC. I 
didn’t know I'm good at painting,” said Wendy, who is working as a talent manager 
currently. Although Wendy has a larger interest in performing, she believes that 
HKSC has discovered her abilities in painting.  
 “One of my classmates has no particular goals in school. Then he found that he 
is not just good in fighting, but also in drawing. He also found his interests in art 
subjects. I also have another classmate finds his interests in video recording. HKSC 
provided him a lot of opportunities to take videos,” said Ivan, currently a drum and 
ping-pong coach who graduated from HKSC in 2010.  
For those interviewees who have no particular interests in arts, the arts education 
programmes still help them accumulate human capital. This is because schooling 
helps them to acquire “general” skills (Hodgson, 2015). Some interviewees said that 
they quitted their original schools due to poor academic or disciplinary performance. 
However, they find that these art educations are fruitful as they have developed their 
sense in understanding and appreciating art. Steve, for example, is a non-typical 
student in HKSC who has no particular interests in art. “I am a special student in 
HKSC, as I am not very enthusiastic about arts. At first, I was quite resistant to learn 
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about these. I don’t understand what the CPOP tutors talk about at the beginning and 
it is very difficult for me to understand. Then I have found pleasure in it,” said Steve. 
For instance, Steve had opportunities in studying film and digital arts, which he found 
most inspiring. Base on Bourdieu’s (1979) theory of distinction, the knowledge of arts 
is an important indicator of a person’s cultural capital. Arts education helps all 
students to gain related knowledge about art works. It is an important mean for 
students to gain understanding on arts and culture as a result. “I had to take three 
CPOP courses from a total of four in the first year. I picked Film and Digital Arts, 
Multimedia Performing Arts, and Environmental and Spatial Studies. And I 
remembered that I am totally lost and confused at the beginning of learning about film. 
I haven’t thought about that film can be studied like this. I haven’t reckoned that there 
are so many theories behind the scenes. It takes a lot of times to take a single shot,” 
remarked Steve. 
According to the idea of cultural capital, schooling does not limit to enhance 
productive capacity of students in the sense of those cognitive or technical skills 
typically associated with job performance. Instead, it holds that the more highly 
schooled possess an array of social and interpersonal dispositions that employers 
value (Bourdieu and Passeron, 1977). The interviews demonstrate that all students are 
able to learn the knowledge about diverse forms of arts and their cultural capital is 
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accumulated through different artistic programmes provided by HKSC. 
Lewis, an energetic teenage completed HKDSE curriculum in HKSC, told me 
the impact of arts education offered by HKSC to develop his career interests in film 
and digital arts. “We have more opportunities in watching shows and exhibitions. Our 
cultural literacy is better than students from other schools. We have a larger demand 
in aesthetic. We are more eager in concerning our society,” added Lewis.  
In addition, students are encouraged to participate in competition or performance. 
These experiences help students to acquire a better understanding of art and culture. 
The students can also gain the sense of achievement by joining these campaigns.  
 “I got a small prize thanks to this film. It raised my passion about shooting 
video. As a result, I choose film and digital arts as my specialization in form 5. I 
started studying how to take documentary film. I learnt about The French New Wave 
and Montage. I didn’t really understand the non-mainstream movies. However, they 
are the starting points and I was able to know more about the history,” said Lewis 
when he was asked about his interests in digital arts. “I enjoyed studying film the most. 
I took a short film about a boy saving a girl. It was shot in an alley of Kowloon City. I 
have some ‘feeling’ after shooting the video. I then started taking some documentary 
films. My CPOP tutor knew many grassroots. He lined up the students of HKSC with 
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residents of subdivided flats in Sham Shui Po, members of Community Care Fund and 
some poverty alleviation organizations. We had to shoot documentary films about the 
daily life of the residents living in subdivided flats. My film is the best among all. 
When I entered the subdivided flat, there are countless bed bugs in the room. Many 
bugs are found on the pillow and clothes. My civic awareness was raised in that 
moment. That is the reality, and the government has to tackle the problems,” 
expressed Lewis. 
Lewis also mentioned that the sense of achievement he gained through taking 
films and joining competitions. It reinforced his desire in participating cultural 
industry in the future. “After a few months, the film was reported by Apple Daily, 
Oriental Daily and Ming Pao. They invited Claudia Mo, the Legislative Councillor, to 
share with me. It is the first time that I met a Legislator. And I was able to answers 
questions from 7 reporters. This is the first accomplishment in my lifetime”, said 
Lewis. Although these successful experiences may not directly help students to 
accumulate human capital, it is important in raising motivation of students to study 
related knowledge. 
In conclusion, whether or not the alumni are interested in arts, they all appreciate 
the school-based arts education programmes. They find these programmes fruitful, 
valuable and providing them with alternate school experiences. For those students 
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who have intention to do art-related jobs in the future, CPOP is particularly beneficial 
to them in gaining human capital related to arts knowledge and skills. In addition, 
those students who have no particular interests in arts can also gain cultural capital by 
understanding more about diverse forms of arts. 
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THE IMPACT OF CAREER AND LIFE PLANNING EDUCATION 
To equip students with the knowledge, skills and attitude to make wise career 
choices in accordance with their interests, HKSC has provided different kinds of 
career and life planning programmes to students, including career talk, alumni sharing 
and individual consultation. In sociological perspective, the students are expected to 
be beneficial by building connection with different industry participants and acquiring 
information about the labour market through joining life planning and career 
education programmes. 
HKSC has provided career sharing conducted by renowned artists to help the 
students make rational career decision. It is a strength of HKSC as the school has 
already built a network in the field and also many CPOP coaches are now working in 
the cultural industry.  
“Experiences which the tutors shared are the most valuable. If you want to do 
something, they will tell you how to do it,” highlighted Ivan. 
Henry also mentioned the benefits of joining this type of sharing session. 
“Guests are invited to give speeches. This is the channel for us to understand the 
cultural industries of Hong Kong.” 
In addition, the alumni are also invaluable sources to provide updated and 
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front-line information about the labour market or higher education. Many 
interviewees had been invited by career mistress of HKSC to give career talks to 
current students or admission talks to potential pupils and their parents. 
“I am one of the first batches of students who study performing arts in Taiwan. It 
becomes more common now. There is more information provided to students. I share 
my experience to the students of HKSC every year,” said Henry, who has just finished 
his bachelor degree of performing arts in Taiwan. As a result, the students may 
accumulate social capital through completing Life Planning and Career Education 
programmes. Students may get valuable information as a result of well-establish 
social network (Granovetter, 1973). 
Gaining authentic work-related experiences is also an essential element of life 
planning and career education. In HKSC, numerous opportunities are provided for 
students to understand the real situation in the workplace. For example, the students 
can work with local artists through internship programmes and take part in different 
productions. Through these programmes, students may also build an extended social 
network in the field.   
“I started up the drama club with my friend. We manage the club, promote the 
club, join activities and perform our plays. Our performance might not be very good, 
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but they are all are done by ourselves. We didn’t just join, but also managed some 
events. It was more like running a club in a university than in a secondary school. The 
experience to start up the drama club is most beneficial to me. When we have idea 
and want to perform, the school will provide the venue. There are also numerous 
opportunities of exchange. We can go to secondary schools in Taiwan and South 
Korea, watch their shows and perform our show. There are plentiful practical 
experiences. HKSC provided me a platform to deliver my works. They were short 
plays with30 minutes to 45 minutes long. To prepare for these plays, I have 
encountered the field of script writing, directing and acting. Both success and failure 
experiences equip me for the university study and work,” remarked Henry. 
Finally, most interviewees highlighted that the individual consultant is the most 
useful in helping them to gain a better understanding of themselves and prepare them 
to plan their future. Both ordinary subject teachers and CPOP coaches are willing to 
listen to students, give opinions and provide information. 
“They will ask you what you want to do. They will ask about your goal. They 
want to know if you have decided your path. If you are really interested in one specific 
subject, they will encourage you to join the relevant activities. For example, they will 
invite you to watch shows or apply for an internship,” said Ivan. He later mentioned 
that how his teacher supported him in learning drum playing. “Being a drum tutor is 
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not my plan at first. However, my teacher encouraged me to try playing drum. She let 
me use the band room. She invited me to perform in school shows,” remarked Ivan. 
Steve also shared to me his story. He claimed himself as a “street child” before, 
and was changed by the unique teacher-student relationship in HKSC. “Teachers here 
showed more caring. They were willing to communicate with their students. It was not 
simply teacher-student relationship. It was friendship. The humanity here was 
different from other schools. We could enter the staff room freely. We didn’t need to 
call the teacher Miss or Sir, but their name. These little things showed a huge 
difference. The caring from teachers was essential. It affected the enjoyment of study 
of students. It made me willing to take the lessons. It really matters.” As Leung (1999) 
argues, a comprehensive whole-school life planning education is essential to help 
students understand themselves and gain work-related knowledge. These cases show 
that life planning education provides both important information and affective support 
which are crucial to students. While career talks or internship programmes are mainly 
related to creative arts, the effective individual consultancy is able to cater students’ 
diversity on career interests. 
 HKSC provides an encouraging atmosphere for students to develop their 
personal talents and gain authentic work-related experiences. Sharing from industry 
participants and advices from teachers and CPOP coaches are also given to every 
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student for building social capital and developing knowledge and skills. However, 
while Granovetter (1973) believed that this kind of social network would help 
applicants to seek a job, there is also an opinion that the social tie built through the 
programmes provided by HKSC is not necessarily beneficial for students to find a 
particular job in the local arts and cultural industry. The major reason is probably that 
the industry in Hong Kong is still developing. Most cultural organizations or artists 
are facing a tough and challenging business environment.  
Henry is now working as a drama teacher. He mentioned the challenging 
environment of his field in the interview. “There are not many connections between 
the major theatre groups and us. The school wants to train local reformists of arts and 
culture. The coaches in school are from non-mainstream groups. Their philosophies of 
education are also non-mainstreamed and their training is not APA-style. In fact, the 
coaches are facing a tough situation in running their business.”  
 
THE IMPACTS OF SCHOOL CULTURE 
In addition to the school-based arts education curriculum and the life planning 
education programmes, many interviewees also mention that there is a fundamental 
difference between HKSC and other conventional schools. While the interviewees 
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mention about arts education programmes and life planning activities provided by 
HKSC, they all highlight that the unique culture of HKSC is the key to success.  
“The school culture of self-determination is an advantage. Students can plan 
their own activities. Students with ideas are able to develop their interests freely under 
the way of free-breeding education,” said Henry. With the support of teachers, he was 
able to establish the drama club in HKSC. 
“The students of HKSC are less close-minded. We will take in action when they 
have ideas. We have different thoughts too. We have learnt different knowledge, such 
as diverse culture from different places. I am also become less narrow-minded and 
will think in multiple perspectives before making a conclusion,” added Steve. 
Although he is not studying in art-related programme now, he still appreciates the 
school culture of HKSC. 
Lewis, who discovered his talent in taking documentary during the time in 
HKSC, emphasized how independent thinking and caring about the community are 
fundamentally important for him to create his work. “The best gift to me from HKSC 
is the civic awareness. I have learnt that I have to be honest and be a good person. I 
was told that I should not have empty talk as politicians and merchants. I should care 
and love others. These words improve my life a lot. I have to keep learning about the 
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technique, but it is not the most important. It is the most important in keeping your 
awareness on social issue, not only limited to what happened in Hong Kong, but in 
the world, such as East Asia issues or Chinese human right issue. I think that it is also 
the goal of our school. It was always emphasized by May Fung (former HKSC 
principle),” said Lewis. He later added the importance of civic awareness to his 
creation. “Civic awareness is also associated with creation. Your designs may be 
blacklisted by other countries if you don’t have civic awareness, no matter you are a 
successful designer. You need to have an independent mind. You need to understand 
the conflicts in our society. You need to understand more about things around you. You 
need to speak out if you see something wrong. You always want to give some changes 
to the society. These are the effects of HKSC brought to me.” 
The interviews prove Ferrari, Cachia & Punie’s (2009) argument that the school 
culture is significant to develop a creative school. As a school specified in creativity, it 
requires the teachers or administrators to be creative themselves and to provide 
learners with an ethos and a culture that value creativity. This implies a change of the 
system of values, where teachers manifest that creativity is worth pursuing. These 
interviews show that the creative culture of HKSC is well developed and is 
appreciated by many students with different interest. Schools which try to imitate the 
model of HKSC, the establishment of a creative atmosphere is very important in 
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additional to arts education programmes and life planning programmes.   
 
MAKING CAREER DECISION 
By accumulating human capital, cultural capital and social capital, the students 
of HKSC are believed to be ready in making their career decision. These capitals are 
supposed to be transferrable to economic capitals by producing of goods or services 
(Bourdieu, 1986). However, the public examination is a barrier for many of students 
to seek tertiary education. Despite the fact that the mission of HKSC is developing 
talents in local art industry, the interviewees argue that their career options are 
strongly restricted by their public examination result. Students have to meet a certain 
academic standard to get career options. Although nearly all interviewees look for 
further study after graduated from HKSC, some of them cannot study their ideal 
programmes. In addition, some of them also argue that there are not many vacancies 
available in the labour market in Hong Kong cultural industry.  
“Take HKDSE is an ordinary way. At least you can study for a fundamental 
diploma. It is a safe path. In form 4, you can choose four CPOP from five. In form 5, 
you can take the remaining one. In form 6, it becomes a normal school. It is common 
for students to take HKDSE. At least you can apply for foundation diploma. It is a 
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safer path. However, I am too late to start studying,” said Lewis. He eventually 
cannot get a result of core subjects at 3322 or above, the general minimum 
requirement necessary to apply for the 4-year undergraduate programmes offered by 
the University Grants Committee (UGC)-funded institutions. As a consequence, he 
chose to study game and animation design diploma offered by the Hong Kong 
Institute of Vocational Education (IVE). 
Henry has decided to develop his career in performing arts. Hong Kong 
Academy for Performing Arts (HKPAP) is the leading tertiary institution in providing 
professional undergraduate education and practice-based postgraduate studies in 
diverse forms of performing arts. However, Henry cannot meet the general admission 
requirements of HKAPA. 
“You spend a lot of time in drama. However, your abilities are determined by 
public exam instead. You have to play that game eventually. My path is obvious. 
However, I could not find the right opportunity at that time. There are courses about 
video recording or film making provided by IVE. They are not creative, but technical. 
I don’t think they are suitable for me,” remarked Henry. 
Gottfredson (2005), in his career theory of circumscription and compromise, 
highlighted that ‘compromise’ is an avoidable process for individuals to undergo. 
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Students have to accommodate their occupational preferences so that their eventual 
choices are achievable in the real world. As a result, many interviewees cannot study 
for their ideal courses or work in their ideal industry due to the restriction of academic 
result and have to compromise. 
Although the alumni may face a challenging reality for seeking their ideal studies 
or job opportunities, they believed that HKSC have well prepared them to pursuit of 
their dream. Some of the interviewees eventually find their own path and develop 
their career, and they attribute the success to the training provided by HKSC.   
Rachel was among the pioneer batch of graduates from HKSC. She is currently 
working as a handicraft artist specialized in paper art. In the interview, she told about 
the path she took after graduation from HKSC and how it led her to be an artist. “I 
want to find an art-related job, but I don’t know the pathway. So I go to study graphic 
design. After finishing the study, I find that I prefer doing design to doing art for my 
career. I was interested in arts before enter HKSC. My result in visual arts was the 
best compared to other subjects. After graduating from HKSC, I studied foundation 
diploma of graphic design in Youth College. Then I joint Hong Kong art school and 
finally PolyU.” 
Henry is working in art and cultural field, too. He is now working as a drama 
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educator. “I quitted my study in IVE after year one. I found it not suitable to me. Then 
I became a freelancer for a year. After that, I successfully applied the bachelor degree 
programmes in performing arts in Taipei National University of the Arts.” He has just 
graduated from his bachelor degree in Taiwan and is already planning to study a 
master degree in The Central Academy of Drama.  
Wendy is also interested in performing arts. However, she has a completely 
different path compared to Henry. “I want to be an actress. I applied APA for five 
years. I had entered the third round audition, but I failed. Then I met an experienced 
stage crew. I worked with him for 2 years and learnt a lot from him. I finally 
understand what theatre is.” Wendy is now working for a local entertainment 
company as a talent manager. Although she cannot work in the theatre as an actress, 
she still appreciated that the education of HKSC influences her a lot, especially in 
equipping her with generic skills and good working attitude.  “HKSC is not only 
helping students who work in art field. As a person, teachers always tell me to think 
critically. It is very important to my work in theatre. I have been working at my 
current company for 2 years. Once my boss said that the 90’s employee is difficult to 
be taught, but claimed that I am an exception. This is because I am come from HKSC. 
We are willing to do; we are willing to think. My success is because of the education 
of HKSC. The biggest difference between HKSC and conventional school is that 
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HKSC help you to understand the future you are going to face. They provide you solid 
knowledge.” 
Wendy’s words responded to the model of arts education outcomes posited by 
Harland et al. (2000). Through receiving arts education, students are equipped with 
different knowledge and skills, which are categorized as human capital and cultural 
capital in sociological perspective. Although these capitals are not necessarily helpful 
for the interviewees to find a dream job or study at ideal courses immediately after 
graduation, they are believed to be beneficial to the alumni of HKSC for a long-term 
development. 
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CONCLUSION 
 In Hong Kong, education is dominated by the culture of standardized testing. 
Even though providing holistic education and developing creativity are almost written 
in developing plans of all schools, arts education is often put in lower priority 
compared with other subjects.  
HKICC Lee Shau Kee School of Creativity provides local adolescent with an 
all-round creative learning experiences and opportunities for self-fulfilment. All 
interviewees, regardless of their career interests, appreciate the opportunities and 
resources offered by HKSC and they believe that the school has well equipped them 
for their future.  
Through the unique school-based CPOP programme, students are able to learn 
specific skills from experts. In addition to innovative teaching techniques, all 
interviewees enjoy the arts education provided and some of them are able to discover 
their talents. The finding resonances the study of Harland et al. (2000) that arts 
education are able to prepare students for further education or career-relate 
involvement in the arts in different aspects. For instance, communication skills and 
teamwork skills are important to encourage students to enter further work-related 
involvement in the arts. Moreover, arts subjects are great skill builders which are able 
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to enhance students’ initiative and determination. From the students’ view, the arts 
courses can help them to understand their own talents and abilities and their 
participation in the arts would help them to understand which job to take in the future.  
In addition, the interviewees also appreciate life planning and career education 
provided by HKSC. The sharing sessions given by alumni or renowned artists and the 
work-based learning facilitate students to build work-related skills. In addition, the 
interviewees highlighted the social capital they developed in HKSC. The subject 
teachers or CPOP coaches provide both emotional and instrumental support to 
students. Although the social network may not help the interviewees to seek a job 
directly, it can provide information of labour market that might not be typically 
accessible to youth. It is particularly effective in helping students with diversified 
career interests.  
While HKSC has established a well-organized arts education programme and 
diversified life planning programmes, the interviewees also highlight that the free and 
encouraging atmosphere is fundamental in bringing the learning experiences into 
effect. The culture enables the students to develop their own interests with facilitation 
from teachers. While arts-related activities are provided by all schools in Hong Kong, 
the creative culture of HKSC is unique among other schools. This provides an 
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important implication about how to establish more schools of creative to nurture local 
talents. 
Nevertheless, our society is still dominated by standardized testing. Most 
interviewees mentioned that the prominence of academic credentials in our society is 
the major obstacles for students in their career pursuits later on. As many other 
societies, personal educational achievements and credentials are powerful forces in 
determining who gets ahead in life (Garnett, Guppy & Veenstra, 2008).  
Although students of HKSC have more opportunities to explore or appreciate 
creative arts which are generally be regarded as a sense of ‘cultivation’. Bourdieu 
(1986) regards this as embodied cultural capital.’ It refers to the valued cultural 
competencies to the children of the dominant classes which ensured their success in 
the education system and are also significant for their life chances beyond the 
classroom. However, this embodied cultural capital is not as important for labour 
market success as institutionalized cultural capital which refers to academic 
qualiﬁcations. Bourdieu has argued that an academic qualiﬁcation is a “certiﬁcate of 
cultural competence which confers on its holder a conventional constant legally 
guaranteed value with respect to culture (1986, p.248)”. 
As most often talent is measured as educational attainment in our society, HKSC 
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has already introduced a new Diploma in Creative Arts (DCA) programme to help its 
students get more career options. DCA embeds with the original CPOP, but also 
covers Humanities and Liberal Studies, and Chinese & English Languages. It is 
validated by the Hong Kong Council for Accreditation of Academic and Vocational 
Qualifications as QF Level 3 and is the first of its kind in Hong Kong that aims to 
foster students’ curiosity, imagination, creativity, compassion for the society, 
self-discipline, and vision. It is hoped that students can develop a Portfolio for future 
study in higher education institutes and career in the creative industries (HKICC Lee 
Shau Kee School of Creativity, 2014). However, the new programmes are merely 
palliative and the domination of standardized testing in our society is still the root of 
trouble which we have to tackle.  
In the paper, I studied alumni’s view on arts education and life and career 
planning education provided by HKSC. I hope that creative education in Hong Kong 
can be enhanced and the local talents are able to utilize their potential through 
identifying the differential opinions and needs from the alumni. However, there are 
many more dimensions to explore. Some of interviewees are still studying in tertiary 
institutes. Studies on the job satisfaction or performance of alumni maybe conducted 
in the future to investigate the long-term impact of arts education offered by HKSC. 
Also, most of the interviewees have graduated for a few years and did not experience 
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the new senior secondary curriculum and also the new DCA curriculum. The 
variations between different generations of different curriculum will be valuable to 
give insight on how HKSC developed in its second decades.  
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APPENDIX 
 
Questions of the Semi-Structured Interview 
1. Background information 
 What is your experience in HKICC Lee Shau Kee School of Creativity 
(HKSC)?  
2. About the arts education outcomes 
 How do you see the arts education in HKSC?  
 What did you learn from the learning experience provided by the school-based 
Creative Profession-Oriented Programme (CPOP)?  
 Do you have any other thoughts on these issues? 
3. About the life planning and career education programmes provided by HKSC 
 What kind of career development and guidance activities have provided to 
you?  
 How does this experience relate to your career decision? 
 Do you have any other thoughts on these issues? 
4. About the relationship between schooling in HKSC and your career decision 
 How does the learning experience in HKSC help you in your study and work? 
 How does schooling in HKSC relate to your career development? 
 Do you have any other thoughts on these issues? 
